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[bookmark: _GoBack]In contemporary foreign language teaching methodology, much attention is given to approaches aimed at the development of learners’ communicative competence, which is considered a key objective of modern language education. Among the most widely implemented approaches are Communicative Language Teaching (CLT) and Task-Based Language Teaching (TBLT). Both approaches share a common focus on meaningful interaction and learner-centered instruction; however, they differ in their pedagogical orientation, role of tasks, and organization of classroom activities.
Communicative Language Teaching is based on the principle that language learning is most effective when it occurs through communication. In this approach, classroom activities are designed to simulate real-life situations in which learners must exchange information, express opinions, and negotiate meaning. CLT emphasizes the development of fluency alongside accuracy and encourages the use of authentic materials, pair and group work, and interactive tasks. Grammar and vocabulary are not taught in isolation but are introduced within communicative contexts, allowing learners to internalize linguistic forms implicitly through usage [1]. As a result, students develop not only linguistic competence but also sociolinguistic and discourse competence.
Task-Based Language Teaching, in contrast, is organized around the completion of pedagogically structured tasks that reflect real-world communicative needs. In TBLT, tasks serve as the central unit of instruction, and learners are required to use the target language to achieve specific outcomes such as solving problems, completing projects, or making decisions. The focus is placed on meaning rather than form, although attention to linguistic features may occur during or after task completion. This approach promotes active learner involvement, collaboration, and the development of strategic competence, as learners must select appropriate language resources to accomplish tasks successfully [2].
A comparative analysis of CLT and TBLT reveals both similarities and differences in their methodological foundations. While both approaches emphasize communication and learner participation, CLT is more general in its orientation toward communicative activities, whereas TBLT provides a more structured framework based on task sequences and task cycles. In CLT, language forms may be introduced systematically alongside communicative practice, whereas in TBLT, linguistic focus emerges more naturally from task performance.
In terms of pedagogical effectiveness, CLT is particularly suitable for beginners and lower-intermediate learners, as it helps reduce anxiety and builds confidence in using the target language in simple communicative situations. TBLT, on the other hand, is more effective for learners at intermediate and advanced levels, as it requires greater cognitive engagement, problem-solving abilities, and independent language use. Moreover, TBLT supports the development of higher-order thinking skills and learner autonomy, which are essential in secondary education.
Furthermore, both approaches contribute to the holistic development of communicative competence, including grammatical, sociolinguistic, discourse, and pragmatic dimensions. Their integration in secondary school curricula can provide a balanced instructional framework that combines the strengths of both approaches: the communicative emphasis of CLT and the task-oriented structure of TBLT.
Thus, the comparative analysis suggests that neither approach should be viewed in isolation. A blended methodological model that incorporates elements of both CLT and TBLT may offer the most effective strategy for foreign language instruction in secondary education, ensuring the development of both fluency and accuracy while enhancing learners’ ability to use language in real-world contexts.
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