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The use of literature in language education (LLE) is witnessing a steady rise in popularity
globally following the adoption of communicative methods of teaching, which has led to a
greater focus on the use of authentic texts in classroom instruction (Teranishi, et al., 2015).
However, this has occurred against the backdrop of declining reading trends among younger
learners and even teachers (Skaar, et al., 2018). In Russia, for example, several studies have
pointed to worrying trends in the reading skills of learners, especially when reading in a foreign
language (Kravtsova & Galiguzova; 2015; Belkova & Chubak; 2016; Abramova, et al., 2017). It
was decided, as a result, to investigate the attitudes of English as a Foreign Language (EFL)
teachers in Russia, to ascertain if age was a factor when determining teacher attitudes towards
LLE, a subset of authentic texts in language education. The goal was to ascertain if younger
EFL teachers were growing up with literature reading habits that were significantly different
from older EFL teachers. The information thus gathered would help in identifying whether
current LLE trends were having a negative impact on younger teachers, which would in turn
lead to possible modifications to teacher training methods and education that could reverse
this trend.

The study employed an online semi-structured questionnaire to collect data on Russian
EFL teacher attitudes towards LLE. A total of 140 teachers from various teaching contexts
participated in the study. Data from the questionnaire was analyzed using SPSS 22, and a
reliability analysis of the questionnaire indicated a Cronbach’s Alpha of .924. For age-related
comparisons, three groupings were used in all instances: <30, 31-49 and >50. These roughly
mirror the three distinct development periods of EFL in Russia, as described by Ustinova
(2005), Ter-Minasova (2005), McCaughey (2005), Lazaretnaya (2012), Ivanova & Tivyaeva
(2015) and Lovtsevich (2016). Within the parameters of the study, the <30 group represents
teachers who received their teacher education in the post-perestroika period, the 31-49 age
group represents the period of transition that perestroika brought to the EFL landscape, and
the >50 group represents the pre-perestroika Soviet period. For data analysis, the Kruskal-
Wallis test was used to test for whether there were significant differences between the three age
groups, while Spearman’s rank-order correlation was used to check for strength and direction
(positive or negative) of association between respondents’ attitudes towards literature as EFL
learners and their attitudes towards literature as EFL teachers. The Kruskal-Wallis tests were
followed by post-hoc tests using the Dunn-Bonferroni method to identify the precise location
of the differences between the pairs within the test samples. When the Bonferroni tests were
significant, the effect size was calculated using Hedge’s g, which is recommended when the
sample sizes are different. The one-way ANOVA was used in only one instance, i.e. to test for
significant differences in the mean ages of participants based on their teaching context.

The results of the study revealed that while an overwhelming majority of participants
held very positive views about literature in language teaching, and almost every participant
reported using literature to teach English, there were statistically significant differences between
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how younger and older EFL teachers approached LLE. Indeed, in some instances, age-based
differences were quite stark, and older respondents tended to use literary texts significantly
more frequently than younger respondents. Younger respondents (the under 30 group) also
reported enjoying reading literature, both in Russian and in English, to a lesser extent than the
>50 age group of respondents, with a fairly large effect size. Younger teachers from the study
also did not appear to believe as strongly in the benefits of literature as a language resource.
The data also revealed that younger respondents encountered literary texts less frequently in
secondary school and at university.
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